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BLISS  Vision

To be the school for learners, parents and educators who seek excellence in the field of education through

intercultural understanding within an active, creative and respectful learning community.

BLISS Mission Statement

● We are committed to supporting a compassionate, diverse and inclusive cultural community of lifelong

learners.

● We aim to encourage them & ourselves to be respectful, tolerant, caring & peaceful global citizens

leading to a better world to live in.

● To empower the learners to be knowledgeable through concept-driven & inquiry-based learning with a

rigorous assessment which enables them to become independent learners.

IB Mission statement

The International Baccalaureate aims to develop inquiring, knowledgeable and caring young people who

help to create a better and more peaceful world through intercultural understanding and respect. To this end,

the organization works with schools, governments and international organizations to develop challenging

programs of international education and rigorous assessment. These programs encourage students across the

world to become active, compassionate and lifelong learners who understand that other people, with their

differences, can also be right.
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BLISS - Philosophy Of Education

Learning Process at BLISS

In today's interconnected global world, one of the greatest gifts we can give to our students is to prepare

them to thrive in the new world. We follow the motto – “Raise a global child” – with the conviction that

every individual on earth is a unique star with immense potential and learning ability that can and should be

nurtured. Our purpose of education is to prepare the children to step into tomorrow with confidence and

competence and think globally.

The driving philosophy at BLISS is that with proper care and development, every child can grow up to be a

respectable and responsible global citizen with a positive attitude towards personal growth as well as the

well-being of all life on the planet.

At BLISS, teaching and learning practices are oriented towards stimulating intellectual curiosity,

encouraging them to examine their own and alternative perspectives. The various curricular and

co-curricular activities are designed such that every student gets an opportunity to learn, develop and voice

their point of view while accepting others’ opinions. We also believe children need to learn about

themselves and the value of “knowing thyself” is fundamental to healthy self-respect and self esteem as well

as respect for other individuals.

As a community, it is essential that the children understand the value of

● Healthy relationships and social behavior

● Resilience- fundamental to overcoming difficulties, facing challenges

● Meaningfulness and flexible pacing

● Respect for other cultures and individuals

Our school’s viewpoint on student behavior is to reward positive behavior. A word of praise to a student who

is displaying positive behavior and is doing what is expected of him / her, rather than reprimanding someone

for inappropriate behavior, this we  think will encourage all students to behave in a positive manner. We

strive to make the school a positive holistic learning environment of varied cultures and countries. Our

Facilitators are guided to keep abreast with these philosophies and focus on developing students as lifelong

learners.

5



Embedding the attributes of Learner Profile

We at BLISS  promote these attributes across the school community by instilling them in our school culture.

We aim to do the following:

As Inquirers
● Learn with enthusiasm
● Be independent
● Be a Lifelong learner

As Knowledgeable
● Develop and use conceptual understanding
● Explore and engage issues of local and global significance

As Thinkers
● Analysing and taking responsible action
● Exercise critical and creative thinking to analyse the problem

As Communicators
● Express yourself confidently
● Collaborate effectively
● Listen carefully to the perspectives

As Principled
● Empathize & respect others
● Make a positive difference to the environment

As Open-Minded
● Willingness to grow from the experience.
● Seek and evaluate a range of points of view.
● Appreciate the values and traditions of others.

As Caring
● Empathize & respect others
● Make a positive difference to the environment

As Risk-Takers
● Approach uncertainty with prudence and perseverance
● Explore new ideas and strategies
● Be adaptable

As Balanced
● Balancing intellectual, physical and emotional well being
● Recognise your interdependence with others

As Reflective
● Identify your strength and weakness
● Consider your own ideas and experience thoughtfully
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Assessments at BLISS

4A. Overview of Assessment Policy

At BLISS , we  acknowledge that there is an interdependent relationship between teaching, learning, and

Assessment. Assessment being an important part of the instructional cycle, it is as critical a tool for

facilitators as it is for students, and is meant to engage facilitators in self-reflection of their own practice.

Assessment provides information about student learning and development, as well as a framework for

planning, self-reflection, and collaboration. It is our belief that the quality of assessment has a significant

impact on attitude towards learning and challenging students to achieve higher academic goals.

Reflecting the IB’s mission, we believe that rigorous assessment is essential in providing students with

ongoing evaluations and feedback on their academic achievements within the subject areas to monitor and

measure student progress.

Assessment helps to improve student performance, develop critical and creative‐thinking skills, and reflect

the international‐mindedness by placing assessments in a variety of cultural and linguistic contexts. As

young learners carry different cultural experiences, expectations and needs, we should provide multiple &

varied opportunities to perform & reflect learning.

We believe in using a wide range of formative and summative assessment strategies and approaches to cater

to students' different learning needs and styles to ensure that they are given the opportunity to express

themselves and feel valued. We thus recognize both summative and formative assessments as integral to the

teaching and learning process.

4B. Objective of the Assessment Policy

This Assessment policy is a working document developed by all stakeholders from each school

programme. The policy is consistent with the set forth principles and practices of the IB.
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The Assessment policy document endeavours to consolidate philosophy and beliefs at BLISS , regarding

guide students, facilitators and parents, together with the school’s expectations with regard to assessment

tasks. This will help to ensure that the  assessment practices are  consistent, transparent and relevant.

This policy is intended to provide an overview and guiding principles for creating assessments that allows

students, facilitators and parents to have a clear and accurate picture of progress in conceptual

understanding and skill development over a period of time. It outlines an accurate and easily accessible

recording of assessment outcomes  that fosters open and clear communication between the stakeholders.

4C. Purpose & Scope of Assessment

● Support and encourage student learning by providing feedback on the learning process

● Inform, enhance and improve the teaching and learning process.

● Promote positive attitude & engagement in the learning process.

● Promote a deep understanding of subject concepts & content by supporting students in their inquiries set

in the real world contexts using the global contexts

● Promote the development of higher-order cognitive skills by providing rigorous and a range of

assessments opportunities that value these skills

● Reflect the international-mindedness of the programme through setting assessments in cultural and

linguistic contexts.

● Support the holistic nature of the programme by including attributes, skills and reflection opportunities.

● Provide feedback to students that supports and enhances their learning experience.

● Provide systematic evaluation of student performance and progress.

● For each learning programme, learning area or subject, the assessment tasks include a range of

appropriate activities.

● Assessments are differentiated and modifications are made when necessary to meet the needs of all

students. However, the complexity of criteria applicable will remain the same.

8



IB’s principles of assessment

The following five points summarize the underlying principles of IB assessment.

IB assessments must:

● be valid for the purposes for which they are intended. This means they must be balanced between the

conflicting demands of construct relevance, reliability, fairness (that is, no bias), comparability with

alternatives and manageability for candidates, schools and the IB

● have a positive backwash effect, that is, their design must encourage good quality teaching and learning

● be appropriate to the widest possible range of candidates, allowing them to demonstrate their personal

level of achievement

● be part of the context of a wider IB programme, not considered in isolation. Does it support concurrency

of learning and the overall learner experience?

● support the IB’s wider mission and student competencies, especially inquirers, knowledgeable, thinkers,

communicators and internationally minded.

Source : ASSESSMENT PRINCIPLES AND PRACTICES—QUALITY ASSESSMENTS IN A DIGITAL

AGE
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Assessment in the PYP

Assessment is integral to all teaching and learning. It is central to the PYP goal of thoughtfully and

effectively guiding students through the five essential elements of learning: the acquisition of knowledge, the

understanding of concepts, the mastering of skills, the development of attitudes and the decision to take

action. Assessment involves the gathering and analysis of information about student performance and is

designed to inform practice. It identifies what students know, understand, can do, and feel at different stages

in the learning process.

6.1. Assessment in PYP aims to -

The prime objective of assessment in the PYP is to provide feedback on the learning process.

The PYP approach to assessment recognizes the importance of assessing the process of inquiry as well as the

product(s) of inquiry, and aims to integrate and support both. The teacher is expected to record the details of

inquiries initiated by students in order to look for an increase in the substance and depth of the inquiry. The

teacher needs to consider:

● if the nature of students’ inquiry develops over time—if they are asking questions of more depth, that

are likely to enhance their learning substantially

● if students are becoming aware that real problems require solutions based on the integration of

knowledge that spans and connects many areas

● if students are demonstrating mastery of skills

● if students are accumulating a comprehensive knowledge base and can apply their understanding to

further their inquiries successfully

● if students are demonstrating both independence and an ability to work collaboratively

Source: Making the PYP Happen :A curriculum framework for international primary education, page44
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6.2. Types of Assessments

Prior-knowledge assessment : allows the teacher to gather prior knowledge, find what the students already

know and can do and is used to guide instruction. Some of the assessment strategies used for

Prior-knowledge assessment are-

● “What I know”

● “What I notice”

● Written pre-test

● Entrance ticket

● Daily review questions

Formative assessment is interwoven into the daily learning process in order to guide and plan the next stage

of learning. Aims to promote learning by giving regular and frequent feedback. Some of the formative

assessment strategies are-

● Check for understanding

● Oral responses

● Journals

● Bell ringers

● Exit tickets

● Quizzes

● Observations

● Group work and collaboration

● Self, peer and group reflections

Summative assessment occurs at the end of a learning cycle in order to give students the opportunity to

demonstrate what they have learned. It can assess several elements simultaneously: it measures

understanding of the central idea, and prompts students towards action. Some of the assessment strategies

used are-

● Projects/tasks

● Presentations

● Formal written tests

● Exhibition (grade 5)

11



6.3. Recording the assessment performance

Assessment tools are chosen and developed by individual facilitators and collaborative teacher teams to

gather essential information about student learning and achievement based on common standards to guide

facilitators and students to future lessons.

Assessment tools are :

● Rubrics

● Checklists

● Anecdotal notes/observational notes

● Continuums

● Standard-based grading

Student input is encouraged when creating expectations, rubrics and assessment formats. Student self and

peer assessments are used to encourage reflection and agency over learning. These assessment tools show

ways that all the PYP Essential Elements are assessed throughout the school year.

PYP Exhibition

Students in the final year of the PYP carry out an extended piece of work/research based upon collaborative

inquiry – the PYP exhibition. This takes place towards the end of the PYP 5.One of the purposes of the PYP

exhibition is to provide a forum for student-driven inquiry and reporting.

Student Portfolios

Portfolios are considered as a useful tool to collect and store information that can be used to document and

assess student progress and achievement. A portfolio is a record of students’ involvement in learning which

provides a picture of each student’s progress and development over a period of time both as individual and

group learners. It enables students to reflect with facilitators, parents and peers in order to identify their

strengths and growth as well as areas for improvement, and then to set individual goals and establish

teaching and learning plans.

Students are expected to -

● Participate in selecting evidence of learning for their portfolios

● Include reflections, self-assessments, assessment tools and/or teacher comments with each selection

● Ensure that their portfolios include examples of learning from each Unit of Inquiry, reading, writing,
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math and specialists

● Store their portfolios in folders, binders or online

● Use their portfolios to set goals in the fall and reflect on growth

● Share their portfolios at Student-Led Conferences in the spring
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Assessment in the MYP

7.1. Assessment in MYP aims to:

● Support and encourage student learning by providing feedback on the learning process

● Inform, enhance and improve the teaching process

● Provide opportunity for students to exhibit transfer of skills across disciplines, such as in the personal

Project and interdisciplinary unit assessments

● Promote positive student attitudes towards learning

● Promote a deep understanding of subject content by supporting students in their inquiries set in real

world contexts

● Promote the development of critical- and creative-thinking skills

● Reflect the international-mindedness of the programme by allowing assessments to be set in a variety of

cultural and linguistic contexts

● Support the holistic nature of the programme by including in its model principles that take account of

the development of the whole student.

MYP: From principles into practice, Page 79

7.2. Types of Assessment in MYP

Facilitators use a variety of methods and tools to make the assessments meaningful, purposeful and

age-appropriate for students. Facilitators use prior knowledge assessment, formative and summative

assessment to give during-learning and post-learning feedback.

Prior Knowledge Assessment

Prior knowledge Assessment is the assessment of the knowledge the learner already has before they start

exploring  new information. Having prior knowledge about a topic, students can make connections in new

context and can understand and remember information easily. This also helps facilitators to form instruction

based on students’ prior knowledge and what students need to know. In MYP, prior knowledge assessment

are conducted:

● As an entrance test before admitting a child to the school.

● Before starting every unit across all subjects.
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Formative Assessment

The main objective of formative assessment is to monitor student learning and provide ongoing feedback

that can be used by facilitators to recognize students' engagement, understanding and difficulties. Formative

assessment also helps students identify their strengths and weaknesses and target areas that need

improvement.

Summative Assessment

Summative assessment aims to give facilitators and students a clear insight into students’ understanding. It is

the culmination of the teaching and learning process and gives the students opportunities to demonstrate

what has been learned. It can assess several elements simultaneously:

● it informs and leads to improvement in students’ learning and the teaching process;

● it measures understanding of the Statement of Inquiry

Term End Assessment:

At BLISS  International School, Pune  school year is divided into two terms. Apart from Summative

assessments, we conduct term end assessments twice a year to draw on knowledge and skills gained from

more than one unit in each subject covered in each term.
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7.3. MYP Assessment Strategies & Tasks

Our facilitators employ a variety of assessment strategies and tasks to assess students' work. These include

but are not limited to:

Assessment Strategies MYP Assessment Tasks

● Observation

● Selected response - tests and quizzes

● Open-ended tasks - presentation, an essay, a

diagram or a solution to a problem.

● Performance - composition, a research

report, a presentation or a proposed

solution.

● Process journals - the use of process

journals is required in subjects such as the

arts and design. Students regularly record

reflections about planning, investigation,

action, key issues, evaluation etc.

● Discussion & debates

● Worksheets

● Multiple choice quizzes

● Research task using primary or secondary

resources

● Presentations

● Short-essay writing

● Short written tests

● Oral tests

● Collaborative or individual projects

● Laboratory-based task

7.4. MYP Assessment Criteria:

● MYP assessments are based on the subject-specific assessment criteria.

● Each subject has four assessment criteria, promulgated in the subject guides by IBO.

● Criteria in each subject group represent the use of knowledge, understanding and skills that are

addressed at each year of the programme. “ They encompass the factual, conceptual, procedural and

metacognitive dimensions of knowledge.” (MYP from Principles into Practice 2014)

● Task-specific clarifications are given to help students understand the requirement of the task in

accordance with the criterion.

● Descriptors are also provided in each subject area.
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7.5. Achievement level for each criterion

● Each criterion is divided into various achievement levels (numerical values) that appear in bands, and

each band contains general, qualitative value statements called level descriptors.

● The levels 1 and 2 appear as the first band, levels 3 and 4 as the second band, and so on.

● Level 0 is available for work that is not described by the band descriptor for levels 1 and 2.

● All criteria have four bands and a maximum of eight achievement levels.

● The level descriptors for each band describe a range of student performance in the various strands of

each objective.

● At the lowest levels, student achievement in each of the strands will be minimal. As the numerical levels

increase, the level descriptors describe greater achievement levels in each of the strands.

Appendix 1: Here is an example of Grade 6 level descriptors in Language & Literature (English) Criterion

C: Producing text

7.6. Command terms in MYP Assessment

● MYP command terms define a range of learning objectives and assessment criteria in MYP subject

groups. These instructional verbs indicate the types/depth of the questions/task/performance that is

expected from students. They are closely related to ATL skills and make explicit/shared academic

vocabulary that informs teaching and learning in the MYP.

● Command terms are embedded in the objectives and assessment criteria of each subject group in the

MYP.

● The outcome of using command terms is that students understand and know what to do when asked to

“describe” as opposed to “discuss”, or to “infer” as opposed to “explain”.

● An understanding and mastery of the command terms is an ATL skill that can be applied in new

situations across the MYP subject groups as well as in further study, including in the DP and CP.

● Command terms are shared with the students in advance. This allows students to:

○ to practise relevant skills;

○ to check understanding of the terms used in the tasks;

○ to discuss what is expected or required,

○ to understand the steps involved in completing tasks successfully.

● Most command terms are applicable across subject groups.

● Facilitators use command terms during teaching & learning, when giving instructions, when questioning

students, when posing problems and when drawing responses from a class.
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● Students are expected to understand and be able to respond effectively to the command terms present in

teaching instructions, questions and problems presented to them.

● While the definitions for the command terms remain the same, the expectation for the level of

sophistication of students’ understanding, responses and performances is expected to progress with

students’ maturity and intellectual development.

● Having a consistent definition of a command term enables students to understand the meanings and their

application across disciplines.

● This clarity of terminology is especially important for students with diverse learning needs and complex

language profiles.

Appendix 2: lists of MYP command terms, which are fully aligned with the command terms used in DP

assessment.

7.7. Task-specific clarification in MYP Assessments

Task-specific clarifications are used by the facilitators to clarify the expectations of any given task with

direct reference to the published assessment criteria. This helps students to understand the task better against

the given assessment criteria.

Appendix 3 shows sample task-specific clarification from MYP1 Science Assessment

7.8. Determining the achievement level for any criterion:

● When applying the assessment criteria to student performance, the facilitator determines whether the

first descriptor describes the performance.

● If the student work exceeds the expectations of the first descriptor, the teacher then determines whether

it is described by the second descriptor.

● This continues until the teacher arrives at a descriptor that does not describe the student work; the work

will then be described by the previous descriptor.

● In certain cases, it may appear that the student has not fulfilled all of the descriptors in a lower band but

has fulfilled some in a higher band. In those cases, facilitators use their professional judgment in

determining the descriptor that best fits the student’s performance.
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7.9. Internal Standardization of Assessments

● Once the facilitator has arrived at the final achievement level of each criterion, the Internal

Standardisation process is followed.

● Internal standardisation is a process to ensure that the evaluating procedure is uniform and offers a

reliable understanding of the criteria. This process is done for all kinds of assessments in which the

assessments of a teacher are quality assured by another colleague(s) from the same subject or course or

by the coordinator.

● Standardizing assessments within subject groups allow us to make decisions that are consistent and

reliable across the programme.

● It also helps to prevent assessment judgements changing over time due to multiple factors. Thus

internal standardization enhances fairness, reliability, and validity.

● In collaboration, facilitators share their understanding of the task, expectations based on subject group

objectives, and interpretations of criteria with respect to task-specific clarification. This helps them to

develop common understandings and standards for judging the assessment.

● Internal standardization of assessment is also required for the personal project.

7.10. Grade Book

● It is essential that the facilitators keep an adequate and well-presented record of student’s progress.

● At BLISS International School, Pune, we record assessment data of all the students in the yearly grade

book which is made using Google sheet.

● Grade book gives clarity about the achievement level in each criterion achieved by the student across

the units.

● This assessment record is a valuable tool for facilitators when deciding final grade using professional

judgement at the end of each term.

7.11. Professional Judgement at the end of a term

● To reach a final Grade out of 7 for each subject, facilitators will calculate the criterion level total out of

32, and then will refer to the MYP general grade descriptors table as given in MYP: From principles

into practice, Page 94.

● Facilitators will gather sufficient evidence from a range of assessment tasks to enable them to make a

professional and informed judgment.
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7.12. Minimum grades required for promotion

For Grade 6 to 8:

● A student must achieve a minimum of 3 out of 7 in each subject to be eligible for promotion to the next

grade.

● Successful completion of Service and Action

● Successful completion of Community Project (only in grade 8).

For Grade 9 & 10

● Students of Grade 4 & 5 are expected to achieve a minimum of 3 out of 7 in each subject to be eligible

for promotion to the next grade.

● Successful completion of Service and Action & Personal Project .
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Assessment in DP
8. 1. Assessment Aims in DP: -

● Allows students to enhance learning, reflect on their strengths and weaknesses and plan for their own

improvement.

● To determine the learner’s levels of understanding and provide a basis for their learning in the future.

● Identifies what students know, understand, need and can do at different stages in the learning process.

● Provides data to inform decisions leading to reinforcement, remediation or moving to the next lesson or

unit.

● Assessment should give timely feedback on teaching and learning to students, facilitators and parents /

guardians.

● Integrity of teaching, learning and assessment will promote positive student attitudes towards learning

as well as deep understanding of subject content.

● Assessment is an essential part of the instructional cycle.

● Assessment provides information about student learning and development, as well as a framework for

planning, self-reflection, and collaboration.

● Assessment facilitates connections with other subject content and further inquiry in real world contexts.

● Assessment and feedback ensures the completion of assignment in a timely manner.

8. 2. DP Award Conditions: -

The IB Diploma Programme (DP) is a challenging two-year pre-university curriculum, primarily aimed at

students aged 16 to 19. It leads to a qualification (the IB diploma) that is widely recognized by the world’s

leading universities. The curriculum contains six subject groups, together with the DP core: creativity,

activity, service (CAS); the extended essay (EE); and theory of knowledge (TOK).

DP category candidates must study six subjects, plus the three core subjects—EE, TOK and CAS. They

must accumulate no fewer than 24 points from assessment in these subjects, in addition to grade

Stipulations.

● Candidates who successfully meet these conditions will be awarded the diploma.

● Candidates who take the diploma in multiple languages may be eligible for a bilingual diploma.

● The IB diploma is awarded based on performance across all parts of the DP.

● Each subject is graded 1–7, with 7 being the highest grade.

● These grades are also used as points (that is, 7 points for a grade 7, 6 points for a grade 6, and so on) in
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determining if the diploma can be awarded.

● TOK and the EE are graded A–E, with A being the highest grade. These two grades are then combined

in the diploma points matrix to contribute between 0 and 3 points to the total.

● CAS is not assessed but must be completed in order to pass the diploma.

● The overall maximum points from subject grades, TOK and the EE is therefore 45: ((6 × 7) + 3).

● The minimum threshold for the award of the diploma is 24 points.

● If a candidate scores less than 24 points, the diploma is not awarded.

8. 3. Types of Assessment in DP: -

● There are two main types of assessments.They are Internal & External assessments. The internal

assessment is supplemented by the school supported formative, summative and term end assessments. It

is internally standardized in the first step then further moderated by the IB assessment centre at IBO,

Cardiff. Whereas the external assessment is fully assessed and moderated by the external examiners and

moderators. However, this external assessment is conducted at the school with specific rules and

regulations under the supervision of the DP coordinator.

● The total point of 7 in DP for each subject group is a pre-decided combination of internal and external

assessments. The topic lists for internal or the external assessment is already prescribed in the IB DP

respective subject guide. For TOK, internal and external assessment the topic list is released six months

before the May or November session. Whereas there is no definite topic prescribed by the IB for the EE.

The candidate has an option to choose any subject, which is authorised by IB DP assessment centre and

can select any topic to write the EE. This is the only component in the DP, which is explicitly assessed

externally and graded. However the internal teacher can predict the grade for the EE to support and

authorize the work of the candidate.

8. 4. Internal Standardizations and External Moderation: -

● Internal Standardization (IS) at DP1 and DP2 allows the facilitators to make consistent, reliable and

valid decisions to see that always applies the same standardized criteria, ensuring consistency over time.

It also engages the facilitators and the students with the principles of assessment for learning.

● DP Standardization Procedure at BLISS Standardization should occur at every SA, Term End and Mock

assessments for both DP1 & DP2. At least two facilitators within the department or subject group are

involved in the standardization process.
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● The DP facilitators in the subject group will deliberate to come up with a grade along with their

comments. The subject group in-charge will then enter their respective levels of achievement with their

comments with the final grade.

● All internal assessment components are digitally uploaded to the IB assessment centre at Cardiff, U.K.

facilitators for each subject and level (Higher Level / Standard Level ) with an internal assessment

component must ensure that the candidates’ work conforms to the requirements for the subject and

level. Details of these requirements are available in the subject guides available on the programme

resource centre (PRC).

● Facilitators must assess candidates’ work using the IB assessment criteria for that subject and level.

facilitators’ marks must be awarded within the range of minimum and maximum marks available. Not

to use fractions, decimal places or estimates. facilitators’ assessment must be based on work actually

done by the candidates.

● Candidates must complete all work for internal assessment in the language for which they have been

registered for that subject and level. Facilitators must award marks even if the work, or participation, is

incomplete. If a candidate submits no work, an “F” must be entered on IBIS (IB Information or System)

or the school grade book against the mark. This will result in no grade being awarded for the subject and

level.

● The IB may request additional sample work, or work from all candidates, for internal assessment in any

subject, for the purpose of moderating marks and or quality assurance. This may be requested at any

time before the issue of results.

● Coordinators must ensure that all candidates’ work and associated materials that may be required can be

made available until the close of the examination session.

● Marks for internal assessment (IA) and predicted grades (PG) must be entered on IBIS If this deadline is

not met, the Assessment Division, IB Global Centre, Cardiff, will normally inform the school

coordinator that this information has not been received.

● If internal assessment marks are not entered on IBIS, no grades will be awarded for the subject(s) and

level(s) concerned. Failure to provide predicted grades may also place candidates at a disadvantage.

Facilitators access a restricted area of IBIS to enter candidates’ internal assessment marks and predicted

grades for the subjects they teach.

● The internal assessments (IA) marked by the internal facilitators are undergoing a moderation check

procedure whereby an external examiner reviews a sample of teacher-assessed coursework and

establishes whether the teacher-awarded marks are correct, too harsh or too lenient.

● In cases where teacher-awarded marks are either too harsh or too lenient, a moderation factor is

determined and applied to all of the school’s marks for that particular component so that candidates,
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schools and higher education institutions can be confident of a consistent (global) standard for internal

assessment between schools.

● The purpose of standardization in DP1 and moderation in DP2 is to ensure that all internal assessment

marks are of an equivalent standard. This is to make sure that the candidate would get the same mark for

the quality of their work, whoever marks it.

● Within a school, all facilitators of a subject must standardize their marking so they are consistent with

each other. The IB then extends this so all schools are consistent with each other.

● The ideal outcome of moderation is that the IB identifies that schools are in line with the global standard

and no adjustment is required. Where there is a discrepancy, a moderation factor will be applied to the

marks of all candidates. The school will also receive feedback on how their marking differed from the

global standard.

8. 5.  Responsibilities of IBDP facilitators: -

● Facilitators teaching the IBDP subjects must abide by the instructions and guidelines given by the IB

DP coordinator.

● Cover sheets, drafts of internal assessment, essays and other related material are to be submitted to the

IBDP coordinator.

● Accountability for adhering to the deadlines for internal assessment lies with the IBDP facilitators.

● Any concern on not meeting the deadlines for internal assessment should be brought to the notice of the

IBDP Coordinator at least one month before in writing and immediate corrective measures should be

taken so that the deadlines are not breached.

● The internal assessment deadlines decided by the DPC cannot be changed by the facilitators.

● The DP facilitator in-charge is informed by the IB DPC for the IBDP IA (Internal assessment) and EE

(Extended Essay) processes completion by the timeline set in the school calendar internal deadlines.

● Predicted Grades (PG) of the DP students are to be submitted by the DP facilitators concerned as per the

timeline set by the IBO. These are to be submitted by the respective subject facilitators after internal

standardization within the subject group and discussion with the DPC in collaboration with the DOA.

● If the deadline has not been met due to negligence on the part of the student, it is the responsibility of

the teacher to ensure that a meeting is called with the parent in the presence of the IBDP coordinator.

● All facilitators should adhere to the deadline submitted in the scheme of work and unit plans set in the

school calendar.
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8. 6. DP e-Course uploadings: -

● All the IAs of six subject groups of a candidate are in the form of, e-course uploadings. It is initially

assessed and internally standardized on a digital format with the levels, grades, marks and comments.

Then after uploading, externally assessed and moderated by the IB examiners and moderators.

● TOK (Theory Of Knowledge) essay of a candidate is also of e-course uploadings. It is also initially

assessed internally standardized on a digital format with the levels, grades, marks and comments. Then

after uploading, externally assessed and moderated by the IB examiners and moderators.

● EE (Extended Essay) of a candidate is also of e-course uploadings. However, unlike TOK, it is not

initially assessed nor internally standardized on a digital format. But the EE mentor is expected to

submit the Predicted Grade (PG) to the IBAC on a professional judgement basis. Then after uploading,

Then after uploading, externally assessed and moderated by the IB examiners and moderators. This is

the only component in the DP which is totally assessed and moderated externally. .

● CAS (Creativity, Action and Service) is another DP core component and is a mandatory component for

the partial fulfillment of the Diploma award in obeying the project activities and experiences through

e-course uploading. It is supervised internally by the CAS Coordinator for the final approval of its

completion. This is the only DP component which is neither assessed nor moderated by the external

examiners and moderators. Through the e-portal of IBIS, the candidate's CAS completion is reported to

the IB Assessment Centre at Cardiff, UK.

8. 7. DP External Assessment Rules & Regulations: -

In General,

● When instructed to enter the examination room, students must do so in a quiet and orderly manner.

● No form of refreshment, except water carried in a resalable transparent container, may be taken into the

examination room.

● Students may take to their desk/table only the following items:

○ General stationery (for example, pens, pencils, colored pencils, an eraser, geometry instruments and

a ruler). Pencil cases must be clear (transparent).

○ Other materials specified by the school as required for a particular examination (for example, an

electronic calculator).

● The examination supervisor will decide where each student will sit during an examination.

● Students must remain seated until permission is given to leave the examination room.
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● The instructions of the examination supervisor must be obeyed. The examination supervisor has the

right to expel from the examination room any student whose behavior is interfering with the proper

conduct of the examinations.

Late arrival

● No additional time will be allowed for students arriving late for the examination.

● Natural Calamities will be considered and is at the discretion of the DPC.

Temporary Absence

● During a temporary absence, a student must not take any material out of the examination room, have

access to material during the absence, or return with any material.

● An escort will accompany the candidate, so that the candidate returns back within a permissible time.

Malpractice

● During the school-based/internal examination, for any malpractices at school level refer to the BLISS

Academic Integrity Policy (AIP).

● For DP IB examinations, the IB norms will be followed.

Early Departures

● Students will not be allowed to leave the examination room during the first hour or during the last 15

minutes of any examination.

● If the duration of the examination is less than one hour 15 minutes, students will not be allowed to leave

during the examination.

● If a student leaves the examination before the scheduled finishing time, the student will not be allowed

to return.

End of the examination

● No examination materials – examination papers, answer papers, rough working – may be taken out of

the examination hall.

● Students must leave the examination room in a quiet and orderly manner.

● For the IB-DP examinations the respective specific guidelines will need to be followed very strictly.
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Mobile Phones and Examinations

● Mobile phones must not be brought into the examination room.

● The possession of a mobile phone in an examination room, whether switched on or not, is an offence.

● If any student fails to observe this regulation then the matter will be referred to the school discipline

committee for necessary action as mentioned in academic integrity policy (AIP).

Inclusive Access Arrangements

● This will be as per the school’s inclusion policy when it comes to school-based assessments.

● For IB DP examinations, the IB norms will be followed.
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Reporting of assessment performance

We believe that data collection and reporting should be comprehensive and accurate. In order for assessment

to support student learning, it is essential that we provide feedback to students and communicate the

progression to the parents. Below are the different ways we communicate student’s performance to the

parents:

● Formative & Summative assessments:

Formative & summative assessments are shared with the parents and acknowledged with their

signature.

● Parent Facilitator Student Conference (PFSC)

Conferences are scheduled twice each term to share information between facilitators, students and

parents. At BLISS , we encourage students' involvement in these conferences by holding three-way

conferences.

Three-way conferences involve the student, parents and facilitator. Students discuss their learning

and understanding with their parents and facilitators, who are responsible for supporting the student

through this process. Students are responsible for reflecting upon their written report and work

samples they have chosen to share, that have been previously selected with guidance and support

from the teacher and could be from the student’s portfolio. The student, parents and the teacher

collaborate to establish and identify the student’s strengths and areas for improvement. This leads to

the setting of a new goal, with the student, parents and facilitators determining how they can support

the achievement of the goal. The teacher is an integral part of the process and takes notes of the

discussion.

● Student-led conferences

Student-led conferences involve the student and the parent. The students are responsible for leading

the conference, and also take responsibility for their learning by sharing the process with their

parents. It may involve students demonstrating their understanding through a variety of different

learning situations. There may be several conferences taking place simultaneously.

The conference will involve the students discussing and reflecting upon samples of work that they

have previously chosen to share with their parents. These samples have been previously selected with
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guidance and support from the teacher, and could be from the student’s portfolio. The student

identifies strengths and areas for improvement. It enables parents to gain a clear insight into the kind

of work their child is doing and offers an opportunity for them to discuss it with their child.

● The ePerformance Report

At the end of each term, an ePerformance report is prepared in which all the facilitators contribute

assessment data from their subject. The ePerformance report card reflects achievement level in each

of the subjects.  It informs of student progress and areas of improvement in various disciplines.
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Analysis of Assessment Results

Analysis is one of the  crucial elements in the process of assessment and acts as the most important tool to

understand the academic progression. This is a great opportunity for students and facilitators to reflect on a

range of issues. It helps the facilitators to plan better strategies to be implemented in the teaching and

learning process.At the conclusion of the academic year assessment data is analysed by the Dean of

Academics , Programme Coordinators & Facilitators to identify students who may:

● be underachieving

● do not meet the minimum grades required for promotion

● have similar assessment patterns in multiple subjects

Academic Integrity in Assessment

Academic integrity is a set of values and behaviours expected which act as guiding principles.

In teaching, learning and assessment, academic integrity serves to promote personal integrity,

engender respect for the integrity of others and their work, and ensure that all students have an equal

opportunity to demonstrate the knowledge and skills they acquire during their studies.All students are

expected to be academically honest in all the work submission and assessments. All students sign the

academic integrity declaration form and keep Academic Honesty in mind

while submitting all the work.

Policy on Non-submission

Students are expected to attempt all the assessments. In case, students who are absent on the day of

Summative Assessment or any other assessments, due to ill-health are required to provide a doctor’s

certificate or a parent email confirming this. Other unavoidable circumstances will be evaluated by the Dean

of Academics and Programme Coordinator, following which further decision will be taken. Students missing

assessment occasions due to ill health or other reasons will be expected to fulfil the requirements on the day

they return to school. In instances of proven dishonesty or plagiarism the student’s work will be nullified and

will be asked to resubmit the task and consequences will be as per the school’s academic honesty policy.
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Integrating Assessment policy with other school policies

This policy is a working document and is actively linked with the other policies of the school which include

Language, admission, inclusion and academic integrity policy.

Admission Policy

As per the admission policy every student who seeks admission at the school is supposed to undergo a

formal written and or oral assessment with the Dean of academics / Programme Coordinators. Students of

Nursery, Prep 1 & Prep 2 are assessed orally through age appropriate questions. Emphasis is laid on written

assessment from Grade 1 onwards hence it is mandatory for students to attempt Mathematics & English

written and oral assessment followed by formal interview with Dean of academics

Inclusion Policy

Learning Support Needs are identified and various assessments are designed in collaboration with the

homeroom/ subject facilitators and inclusion coordinator to cater the needs of diverse learners as per their

Individual Educational Plan. Inclusive access arrangements will be granted to the students as per the Access

and Inclusion guidelines provided by the IB.

Academic Integrity Policy

We promote academic integrity and ensure that all members of the community support the implementation of

the same. Every facilitator takes care that from the very onset of the academic session the student is informed

and groomed to inculcate the policy of academic honesty with special emphasis on assessment tools.

Facilitators are also expected to model the practice of being academically honest by crediting different

sources and citing sources wherever necessary as per the  agreed conventions as cited in Academic integrity

policy.
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Communicating the policy

This policy is available for viewing on the school website. All stakeholders are free to send in suggestions

for the policy to ecommunications@bkfBLISS.org.

Reviewing the policy

The school shall review the policy once a year to keep up with changes in the requirements of students and

the perceived effectiveness of the policy. This policy shall be reviewed prior to the start of each new

academic session where the steering committee of this policy comes together and takes reflection upon the

last academic year and suggests and makes changes for the benefit of all the stakeholders.

The Academic integrity policy committee comprises Facilitators, Coordinators across programmes, Dean

of Academics & Directors. It is the responsibility of the committee to oversee the procedures needed to

develop and implement the respective policy of the school, communicate the same to all stakeholders and

ensure that the process of compilation and review is collaborative and involved. The decision taken by the

trust/society would be final and binding upon all. All the relevant IB publications and developments are

taken into consideration.
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Appendix 1: Language and literature, Criterion C: Producing text
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Appendix 2: MYP command terms
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Appendix 3: Task- Specific Clarification
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